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Preface

The Higher Education Task Force on Quality Inclusive
Schooling was formed in 1995, as a sub-activity of the
New York State Partnership for Statewide Systems Change
2000. The academic year 1995-1996 was the first of an
anticipated five year term over which the Task Force
would undertake its work. This Report on the activities
of the Task Force during the first year is intended to
review the work undertaken. Importantly, all matters
included here should be viewed as work-in-progress. It
will serve as a means of summarizing these efforts for
ourselves as members of the Task Force and Network of
Statewide Representatives, for the leaders of the
Partnership 2000 project, and for interested associates
in the profession and community.

Questions and comments regarding the Task Force and
the contents of this Report may be directed to the Chair
of the Task Force.

Gerald M. Mager

Chair of the Task Force
Teaching & Leadership Programs
School of Education

Syracuse University

150 Huntington Hall

Syracuse, New York 13244-2340
phone (315) 443-2685

email gmmager@sued.syr.edu



Purposes of the Task Force

The central purpose of the Task Force is stated in
the proposal for the New York Partnership for Statewide
Systems Change 2000:

Goal #4: Expand Inclusive Teacher Education

approved programs leading to certification in both
general and special education throughout New York State.

The Task Force would be charged to develop
protocol models for inclusive teacher education at three
different age/grade levels (early childhood, elementary,
and middle/high school) .
(p. 15 of the proposal)

At the first meeting of the Task Force, the
Partnership 2000 project was described, and the work of
the Task Force was situated within this larger effort.
Four immediate roles that the Task Force would play
toward the larger purpose were outlined:

> stimulate the thinking of the members in regard to
teacher preparation for inclusive schooling; that is to
educate ourselves in this matter;

> provide and create models for teacher preparation
programming;
> provide support and critique of institutional plans

as they were developing; and

> share our efforts with the review agencies of the
State Education Department to facilitate new program
proposal review and approval.

Forming the Task Force and the Statewide Network
of Institutional Representatives;
Membership of the Task Force and the Network

In order to provide access to the Task Force to
institutions across the state, a "Request for Proposals"
was developed and mailed to over one hundred
institutional officers, directors and deans of education,
and teacher educators, soliciting their interest in
participating in this work. Virtually all institutions
involved in teacher preparation in New York State were
included in the solicitation.



It was conceived that responses to the RFP could
indicate two levels of interest:

> For membership in the Task Force itself, the chief
criterion for participation was a commitment to design
and implement an inclusive teacher preparation program in
the five year span of the Task Force's work.

> For membership in the Statewide Network, individuals
and/or institutions needed merely to want to be kept
abreast of the Task Force's work, and be willing to
respond to that work when needed.

The Institutions and Members of the Task Force

The response from institutions was greater than
expected. While it was anticipated that approximately
ten institutions would seek membership on the Task Force,
nineteen institutions indicated that interest and
required commitment. Among the nineteen are a diverse
set of colleges and universities: large and small;
public and private; upstate and downstate, and urban,
suburban, and rural campus settings; institutions that
have early childhood, elementary, secondary, special
subject and special education programs.

Rather than limit the number of institutional
members on the Task Force, and thus arbitrarily (since
there were no compelling criteria by which to do so)
eliminate institutions that might benefit from
participation and from whose presence other members might
benefit, the decision was made to include all
institutions willing to make the commitment. At the same
time, it was recognized that some attrition in membership
would likely occur over the five year span.

Institutions were asked to identify at least two
individuals who might serve on the Task Force. Having
two or more members would serve to insure that at every
meeting at least one representative would be present,
fostering continuity of involvement for the institution,
and allowing the Task Force to progress with its work
unencumbered by irregular participation. Several
institutions have yet to identify a second
representative, and are being encouraged to do so.



Below are listed the institutional and individual
members of the Task Force.

Adelphi University
Joseph W. Hrubes

Buffalo State College
Katherine C. Sacca, Associate Professor
Exceptional Education Department

Sarah D. Weidler, Associate Chair
Elementary Education & Reading

David Pomerantz, Associate Professor
Exceptional Education

Cazenovia College
Stephanie F. Leeds, Associate Professor
Director of Child Studies

Kathryn Barbour, Associate Professor

College of St. Rose
Jim Burns, Head
Special Education & Reading Department

Rosemary Cameron, Associate Professor
Elementary Education

Fordham University
Nancy Ellsworth, Professor
Graduate School of Education

Joanna Uhry, Professor
Graduate School of Education

Hofstra University
Ruth F. Gold, Professor
Special Education
Chair, Counseling, Research, Special Education
& Rehabilitation

Diane C. Schwartz, Professor
Education

LeMoyne College
Janet Duncan, Assistant Professor
Department of Education



Jane Swiderski, Instructor
Department of Education

Marymount College
Joan M. Black, Associate Professor
Chairperson, Education Program

Neil Garofano, Associate Professor

Medgar Evers College - CUNY
Pauline Bynoe, Instructor

Garfield Danclar, Instructor

National Institute for Deaf, Rochester Institute of
Technology
Judy Egelston-Dodd, Professor

Peter A. Lally
Director, CBGS

Gerald C. Bateman
Interim Director, Graduate Program

Nazareth College
Kay Marshman

Mary Palamar
Director, Graduate Special Education

Craig Hill
Director, Undergraduate Special Education

Queens College
Lee Ann Truesdell, Associate Professor
Special Education

Linda Gibson, Associate Professor
Special Education

Russell Sage College
Linda Davern, Assistant Professor
Education Department

St. Bonaventure University
Kim S. Riggs, Professor
Special Education

Paul Schafer, Professor



St.

St.

St.

Education

Francis College

Eileen Brennan, Assistant Professor
Education Department

John's University

Barbara J. Nelson
Associate Dean

Deborah Saldana, Assistant Professor

Joseph's College

Sr. Miriam H. Corr, Professor
Child Study

Ann Powers
Chairperson, Child Study Department

SUNY New Paltz

Nancy Dubetz, Assistant Professor
Department of Elementary Education

Spencer Salend, Professor
Department of Education Studies

Utica College of Syracuse University

Laura Dorow, Assistant Professor

Lois Fisch, Assistant Professor

Task Force Staff

James Black
Coordinator, Systems Change Project
Syracuse University

Matthew Giugno

Coordinator, Systems Change Project
Associate, VESID Special Education Services
New York State Education Department

Alicja Jarzab
System Change Project Associate
Syracuse University

Gerald M. Mager

Chair of the Task Force
Professor, Teaching & Leadership
Syracuse University



Luanna Meyer

Director, System Change Project
Professor, Teaching & Leadership
Syracuse University

The Institutions and Members of the Statewide Network

The Statewide Network of Institutional
Representatives is a collection of individuals who
indicated their interest in the goals of the Task Force,
and wished to be associated with its work. Eleven
institutions are represented through the Network. All
Network communications are managed through the electronic
mail medium, having access to which served as a criterion
for membership in the Network.

Below are listed the institutional and individual
members of the Statewide Network.

College of Staten Island
David Podell, Associate Professor
Jed Luchow, Associate Professor

CUNY - Brooklyn College
Christine E. Pawelski, Assistant Professor
Alberto Bursztyn, Assistant Professor

LIU - Brooklyn Campus
Laurie R. Lehman, Assistant Professor
Ionas Sapountzis, Assistant Professor

LIU - CW Post College
Joel Mittler, Associate Professor

Marymount Manhattan College
Helene Napolitano

Russell Sage College
Kathleen Gormley, Associate Professor
Connell Frazer, Chair, Education Department
Tim Feeney, Instructor

St. Lawrence University
James Shuman, Chair, Department of Education

St. Thomas Aguinas College
Anne Gross, Associate Professor



Meenskohi Gajria, Associate Professor

SUNY - Fredonia
Melinda Karnes, Chair, Education Department
Gregory F. Harper, Dean, Division of
Educational Studies

SUNY - Oswego
Bobbi Schnorr, Associate Professor
Joanne Eichinger, Associate Professor

SUNY - Potsdam
Eileen Raymond, Assistant Professor
Anjali Misra, Associate Professor

New York State Education Department
Kate Gulliver, Higher Education Academic
Program Review Office

Charlene Gurian, Office for Special Education
Services Training, Information &
Dissemination Unit

Events and Meetings of 1995-1996

The work of the Task Force was initiated before the
Task Force itself was convened, in the form of a "Higher
Education Leadership Institute on Inclusive Teacher
Education." This Institute was held in Albany, on
October 5th and 6th, 1995. Two keynote speakers
addressed the participants: Dr. Celia Oyler of Syracuse
University, and Dr. Edwin Ellis of the University of
Alabama. Representatives of the State Education
Department spoke on matters of certification changes and
teacher recruitment: Dr. Charles Mackey of the Office of
Certification, and Mr. Peter Byron of the Office of
Bilingual Special Education. Portions of the wvideo
"Inclusion in New York: An Inside View" were screened.
Participants engaged in small group discussions on issues
and potentials for inclusive education at three schooling
levels and for administrative leaders.

Though attendance at the Institute was less than
expected, the reviews of the session suggest that it was
very successful in introducing the need for teacher and



administrator education supportive of inclusive
education, and in generating interest in the upcoming
Task Force.

Subsequent to the solicitation of interest and
commitment to inclusive teacher preparation, the Task
Force itself was convened and met three times:

> On March 22nd, in Albany, the first official meeting
of the Task Force was held. The participants introduced
themselves to one another and State Education Department
and Partnership 2000 staff. They reviewed the commitment
their membership on the Task Force represents, and
considered the purposes of the Task Force toward that
end. They shared their statements of institutional
programmatic goals and readiness. They were addressed by
Dr. Charles Mackey on current developments in the State
Education Department. Through small group activities,
they began to consider the meaning of "inclusion" in
concept and practice.

> On April 12th, again in Albany, the Task Force
welcomed newcomers to the group, and reviewed the
commitment and purposes of the Task Force. They resumed
their consideration of inclusion in concept and practice.
They extended that discussion to what knowledge, values,
and skills would be needed by a teacher who is to
practice in an inclusive classroom and school. The
participants made suggestions for the format of the
session to be held in Tarrytown, and requested that the
Task Force meet again in that venue.

> On May 14th-15th, in Tarrytown, the Task Force met
in conjunction with the annual Partnership 2000
Conference, "Inclusive Schools and Communities for
Children and Youth." One session at the Conference was
given to introducing the work of the Task Force to the
largely elementary and secondary public school audience,
and to hearing from them their views of the knowledge,
values, and skills needed by beginning teachers in
inclusive classrooms and schools. A second session at
the Conference was given to a meeting of the Task Force
members themselves: reviewing what they had heard in the
earlier session; considering the recommendation to expand
membership on the Task Force to include a new institution
and public school and parent community members; and
looking ahead to the coming year with meeting suggestions
and items for the agendas.



Inclusion in Concept and Practice

At the first meeting of the Task Force, members were
asked to respond to a question posed within a scenario:

A prospective student approaches you, indicating an
interest in teaching as a career, and sharing that he has
heard a lot of talk about "inclusive schooling." He does
not know what this means. What would you tell him is
meant by this term?

Participants were asked to respond individually in
writing what they might say to the prospective student.

This exercise opened to view the many and different
understandings of "inclusive schooling" that the members
of the Task Force had formed through their experience,
study, and teaching. It was important, as the work of
the Task Force got underway, for the members to
appreciate the common and discrepant views they held of
this concept and practice. The exercise created a better
basis for discussing the preparation of teachers for
inclusive schooling.

The written responses of the participants were
collected and sorted into four overlapping sets which
became the basis of small group work at the second
meeting of the Task Force. Each group was asked to read
the set of responses it received and to work from it and
from their own understandings to generate a common
response they might offer to the prospective student of
the scenario.

Four responses were developed and displayed for
discussion. They are offered below as starting points
for the work of the Task Force.

Inclusive schooling is:

o + fully participating in school community

+ recognizing that all children have needs

+ recognize and accept all students and their
differences
o + basic human rights

+ quality education

+ requiring education reform of classrooms and



practice

+ provides services and support
o a philosophy, the goal of which is

+ to welcome all children into the learning
community

+ to establish a transdisciplinary community of
educators

+ to move away from a deficit driven approach to

a more individualized education that promotes high
expectations

+ to rebuild effective partnerships among parents
communities and schools.

o a philosophy, the goal of which is

+ to welcome all children into the learning
community

+ to establish a transdisciplinary community of
educators

+ to promote high expectations though focus on
the strengths of all individual children

+ to rebuild effective partnerships among parents

community and schools

Knowledge, Values, and Skills Needed for Teaching
in Inclusive Classrooms and Schools

At the second meeting of the Task Force, the members
were asked to build upon their understandings of
inclusion in concept and practice in the following way:

Identify the knowledge, wvalues, and skills that the
prospective student would need to acquire and display
through a teacher preparation program in order to be a
successful teacher in an inclusive classroom and school.

Participants worked in small groups to develop lists of
the needed knowledge, values, and skills. Their lists
were then discussed by the whole group. These lists
could be conceived of as a rough template for program
design and review. Their lists are offered below.

Areas of Knowledge

o content areas, subjects

o child development, life span (cognition, social,
affective, motor)

o instructional strategies
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disability awareness (services, agencies)
information about disabilities

legal, social, and advocacy issues

ethics

diversity issues

community (histories, resources)
assessment strategies

technology (communication, assistive)
language (modes, ASL, foreign)

learning styles

constructivist teaching

multiple intelligences

strategies for community inclusion (self-evaluation,
how to find out about teaching and future self-
development, leisure, work)

foundations of education

family experiences

behavior change

conflict resolution

collaborative teamwork

affective education, emotional intelligence
curriculum development and adaptations
school systems change

group process dynamics

O0OO0O0O0O0O0OO0ODO0O0O0O0OO0OO0OO

O

OO0OO0O0O0O0O0O0

Areas of Values

o focus on children and their learning and development
o each individual is wvalued and belongs
o beliefs drive practices: creating settings which

value and respect differences of all learners

o variety of instructional practices

o creativity

o ability to learn

o persistence

o sense of mission

o flexibility

o alternatives

o) teamwork

o divergent viewpoints

o joy

o openness

o partnerships

o professional growth

o individuals capacity to contribute to the community
o potential for education to improve lives and society

11



Areas of Skills

o building relationships/discerning what children come
with

o} validating teacher knowledge about students and
interpreting data picked upon daily basis

o instructional content

o) classroom management, social living, instructional
strategies

o communication and collaborative partnerships

Areas of Knowledge, Values, and Skills Essential for a
Beginning Teacher in an Inclusive Classroom and School;
Recommendation for Teacher Preparation Programs

In Tarrytown, at the open dialogue session held to
solicit advice from the attendees at the annual meeting
of the Partnership 2000 project, a similar question was
posed:

What knowledge, values, and skills are essential for
beginning teachers in inclusive classrooms and schools?

Attendees were divided into a number of small discussion
groups, with at least one member of the Task Force in
each. Notes on their discussions were taken and
submitted. Below they are collated, from the eight small
group discussions, for future use.

0 impact to children

o interact with children

o zero rejection

o} field experience valued and needed

o} all teachers need course work concerning exceptional

children

o broaden their knowledge, develop attitude

o more knowledge and skills of child development
knowledge of families

o collaboration

o special education -- is this a place or a service

o review standards

0 teachers need several things to be prepared to teach

in inclusive classroom

o knowledge of research findings and knowledge bases

in both general and special education would increase
mutual respect and effective collaboration

o base information on needs of the students in the
class, child-centered...will accommodate heterogeneous,

12



diverse student population

o} competency/outcome based teacher preparation

o specific training in collaboration skills

o firm grounding in typical and atypical child
development

o better instructional skills and classroom management
skills

0 training program should focus on problem solving

skills; how to be a collaborative problem solver; how to
find appropriate collaboration

o training program should provide more observation and
student teaching in classrooms and more support in the
areas of classroom organization and management

o} training programs should encourage an eclectic
approach to provide for diverse needs -- a repertoire of
skills, craft, philosophy allowing teachers to respond
with a range -- Orton Gillingham through whole language
without feeling disloyal to a particular stance; not just
one way to teach

0 more teaching strategies, college should model more
teaching style

o teach collaboration and team leading skills

o} who should provide feedback to student teachers

o real life hands on experience with inclusive family
o more fieldwork

o} better general education base

o} knowledge of resources

o behavior management skills

o be in classroom starting freshmen year

o self-evaluation skills -- when and where to get help
o better understanding of certain children

o skills for increasing parent involvement

o how to use support services (0T, PT etc.)

o child-centered education

) commitment/set of values -- on part of individual
who wants to "teach"

o courses on collaboration/dynamics of communication
with peers and parents

o} more special education courses for the regular
education teacher

o fieldwork in schools that are including, teaming,
integrating, students should observe

o} teachers speaking at colleges to share "what works"
o} courses on "whole language," "writers' workshops,"
the curriculum "enhancers"

o} pay attention to the evaluations college students

13



fill out at the end of the semester on their
professors/teachers and pay attention to who is a good
professor

0 open-mindedness, flexible, creative, resourceful,
advocacy for all children

o transfer skills, collaborative planning together,
evaluation skills

o learning styles, child development: typical and

atypical, general education and general education
research

O integrated kindergarten: understanding of overlap,
understand the needs of all children, the whole child;
team teaching at high school level; how to work with
special education teachers, language teachers needed,
need more understanding of technology; integration of
curriculum; how to address the classroom based on what is
happening, not relying on tests.

o high school: varied special education students, need
a content area and special education, methods and
behavior management, classroom management and techniques,
materials particularly; workshops on behavior and
students not prepared for academics, mentors needed for
new teachers (many don't have the skills to teach reading
and writing); deal with parents, more experiences in
different settings at different levels, attitudes need
hands on mentality, conduct area tests

o junior high: more than work processing; need
cooperative learning; collaborative learning of teachers,
student teachers; cooperating teachers should be chosen
carefully, with special education background

o) attitudes: problem with labels, faculty model
behaviors, faculty go into the schools, remediation,
agents should be teachers not administrators; field work
with families whose children are in inclusive settings

0 collaboration: need skills and needs to be modeled
in a college course; college faculty in schools; increase
site-based training; use teachers and college
professionals and community during training.

o} class management: essential to know at applied
level; how to do in a variety of classrooms -- hands on
at doing it, not just theories and not just written
programs of behavior management

o internship: early field experiences; field
experiences in each course; mentoring during the first
year of teaching; all teachers on the team involved in
the student teacher experience; model student teaching
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after medical internship -- more intense, more on your
own, more feedback

o} college professors: teach each model being given as
information -- if cooperative learning of peer tutoring,
do it in college classrooms

o use real teachers in collaboration with college
people; use SETRC training for both preservice and
inservice

Resource List

At the second meeting of the Task Force, members
were asked to bring resources -- articles, books, course
syllabi, references, and other materials -- which they
judged to be worth the review of other members. We thus
started a resource list on which to build and through
which we might continue to educate ourselves.

Below is listed all the items suggested at that
meeting. The list generally follows APA Style, but
undoubtedly contains some errors, and in some places does
not provide complete references.

Adelphi University M.S. Programs in Special
Education.

Bauwens, J., Hourcade, J.J.,& Friend, M. (1989).
Cooperative teaching: A model for general and special
education integration. Remedial and Special Education,
10(2), 17-22.

Berrers, M., & Knoblock, P. (Eds.). (1987). Program
models for mainstreaming: Integrating students with
moderate to severe disabilities. Rockville: Aspen.

Bondy, Ross, Sindelar, & Griffin. (1995). Elementary
and Special Education Learning to Work Together. Team
Building Processes, Teacher Education and Special
Education. Vol. 18. University of Florida.

Bowman, J.T. (1987, January-March). Attitudes toward
disabled persons: Social distance and work competence.
The Journal of Rehabilitation, 41-44.

Brady, M., & Gunter, P. (Eds.). (1985). Integrating
moderately and severely handicapped learners.
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Springfield: Charles C. Thomas.

Brown, F., & Lehr, D. (1989). Persons with profound
disabilities. Baltimore: Paul H. Brooks Publishing Co.

Capper, C. (1990). Students with low incidence
disabilities in disadvantaged, rural settings.
Exceptional Children, 56, 338-345.

Case, A.D. (1992). The special education rescue: A
case for system thinking. Educational Leadership, 10, 32-
34.

Cates, D., & Kinnison, L. (1993). Preparing teachers
of children with multiple disabilities for the 21st
century: An international perspective. International
Journal of Special Education, 8(1), 55-509.

Council for Exceptional Children. (1995). What
every special educator must know. The international
standards for the preparation and certification of
special education teachers. Reston, Virginia. (Phone
(703) 620-3660) .

Ruth Gold. Hofstra University. Syllabus for SPED 264
Techniques of Mainstreaming Inclusion.

Edwin S. Ellis. General and Special Education Master
Teacher Perceptions of Elementary School Inclusion
Teacher Competencies. University of Alabama, Box 870231,
Tuscaloosa, AL 35487

Ellis, Rountree, & Casaren. (1995, June). The
Multiple Abilities Program (MAP): Integrated general and
special education teacher preparation. Alabama Curriculum
for Exceptional Children, Vol. 12.

Falway, M. A. (Ed.). (1995) Inclusive and
heterogeneous schooling: Assessment, curriculum and
instruction. Baltimore: Paul H. Brookes, Publishing Co.

Froelinger, V. J. (Ed.). (1981). Today's hearing
impaired child: Into the mainstream of education.
Washington: Alexander Graham Bell Association for the
Deaf.

Fullwood, D. (1990). Chances and choices: Making
integration work. Baltimore: Paul H. Brookes Publishing
Co.
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Garfield Danilar. Education Dept, Medgar Evers
College. Syllabus for EDUC 266 Transition Services and
Supported Employment for Individuals with Developmental
Disabilities/Mental Retardation.

Gaylord-Ross, R. (1989). Integration strategies for
students with handicaps. Baltimore: Paul H. Brookes
Publishing Co.

Giangreco, M. F., Clowenger, C. J. G., Iverson, V.
S. Choosing options and accommodations for children: A
guide to planning inclusive education. Baltimore: Paul H.
Brookes Publishing Co.

Hardiman, M. L., Drew, C. J., Winston-Egan, M.
(1996) . Human exceptionality. 5th ed. Allyn & Bacon.

Jennifer York. University of Minnesota. Syllabus for
Collaboration for Inclusion.

Journal for a Just and Caring Education. Corwin
Press, Inc. Sage Publications. Phone (805) 499-9774.

Koegel, L. K., Koegel, R. L., & Dunlap, G. (1996).
Positive behavioral support: Including people with
difficult behavior in the community. Baltimore: Paul H.
Brookes Publishing Co.

Kubic, S. (1993, September). From rhetoric to
action: Inclusion in the state of Utah. The Utah Special
Educator, 1-5.

Kuzmeshus, J. (Ed.). (1996). We teach them all:
Teachers writing about diversity. Portchester, NY:
National Professional Resources Issue.

Lilly, M. (1985). The next 30 years in special
education. In M. Brady & P. Gunter (Eds.). Integrating
moderately and severely handicapped learners.
Springfield: Charles C. Thomas.

Lipsky, D. K., & Gartner, A. (1989). Beyond separate
education: Quality education for all. Baltimore: Paul H.
Brookes Publishing Co.

Malakpa, S. (1993). Removing barriers and building
bridges between persons with, and those without
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disabilities. International Journal of Special Education,
8(1), 60-68.

Meyer, E., Vergason, G. A., & Whelan, R. R. (Eds.)
(1996) . Strategies for teaching exceptional children:
Exceptional children in inclusive settings. Denver: Love
Publishing Co.

Edwin S. Ellis. University of Alabama. Program
description. The Multiple Ability Paradigm: A whole theme
approach to teacher education. Box 870231, Tuscaloosa, Al
35487.

National Association of State boards of Education.
(1992). Winner's all: A call for inclusive schools.
Alexandria, VA: The National Association of State Boards
of Education.

O'Brian, J., Forest, M., Snow, J., Pearpoint, J., &
Hasbury, D. (1989). Action for inclusion: How to improve
schools by welcoming children with special needs into
reqular classrooms. Toronto: Inclusion Press.

Phi Delta Kappan. (1995, December). Special Issue on
Inclusion. 77(4).

Rainforth, B., York, J., & Macdonald, C. (1992).
Collaborative teams for students with severe
disabilities: Integrating therapy educational services.
Baltimore: Paul H. Brookes Publishing Co.

Roach V., Ascroft, J., Stamp, A. Kysilko, D. (Eds.).
(1995) . Winning ways: Creating inclusive schools,
classrooms and communities. Alexandria, VA: NASBE.

Sailor, W., Anderson, J. L., Halvorsen, A.T.,
Dopering K., Filler, J., & Goetz L. (1989). Comprehensive
local school: Reqular education for all students with
disabilities. Baltimore: Paul H. Brookes Publishing Co.

Siegel, L. M. (1994). Least restrictive environment:
The paradox of inclusion. Pennsylvania: LRP Press.

Special Education/Certification Working Group of The
Northeast Common Market Project.

The Special Educator, and Inclusive Education. LRP
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Publications (Newsletter).

Stainback, S., & Stainback, W. (1992). Curriculum
considerations in inclusive classrooms: Facilitating
learning for all students. Baltimore: Paul H. Brooks
Publishing Co.

Stainback, S., & Stainback, W. (1985). Examining and
fostering integrated school experiences. In M. Brady & P.
Gunter (Eds.). Integrating moderately and severely
handicapped learners. Springfield: Charles C. Thomas.

Stainback, W. & Stainback, S. 2nd Ed. Divergent
approaches: Controversial issues confronting special
education. Allyn & Bacon.

Wheelock, A. For the Massachusetts Advocacy Center.
Crossing the tracks.

Villa, R. A. & Thousand, J. S. (Eds.). (1995).
Creating an inclusive school. ASCD.

York, J., Vandercook, T., & Macdonald, C. (1989).
Reqular class integration: Feedback from teachers and
classmates. Minneapolis: University of Minnesota Press.

Projections for 1996-1997

The first year served to introduce the members to
one another and develop what seemed to be a productive
and comfortable working relationship among the members.
It also engage the members in the basic substantive
issues of inclusive education and designing teacher
preparation programs toward that end. Still much work
lies ahead for the Task Force.

At the final meeting of the year, those present
projected a number of activities that they would like to
undertake in the coming year, including but not limited
to:

> meeting within the Task Force by institutional type
(small and large; public and private; elementary and
secondary, and so on) ;

> adding to and refining the list of resources;
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> inviting and engaging with guest speakers who
represent different programs already developed and
implemented;

> receiving additional materials describing high
quality inclusive teacher preparation programs;

> inviting representatives from elementary and
secondary schools to share their experiences with
inclusive teaching and schooling, and to provide comment
on our plans;

> developing a clearer set of statements on inclusion
and the qualities of teacher preparation programs for
inclusive teaching;

> supporting, reviewing, and providing feedback to one
or more drafts of programs developed by institutions
represented on the Task Force;

> engaging the Statewide Network in the substantive
issues of inclusion and program design; and

> providing organizational development activities for

member institutions, in anticipation of actions that will
take place on home campuses.
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