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Presenters’ background: 

Hal Epstein 

 Dr. Epstein has been a Principal for eleven years at the Brooklyn Studio 

secondary school, which is a full inclusion secondary school for grades six to twelve. For 

the past two years he has been working for the Department of Education as a Local 

Instructional superintendent in Region 9. Dr. Epstein is also a member of the Professional 

Advisory Board of the National Center on Learning Disabilities. He is interested in and is 

currently working on improving adolescent literacy. 

 

Robin Goldstein  

 Ms. Goldstein has an MS in special education and ESL and an MS in Supervision 

and Administration. She is an Instruction and Support Specialist for children that receive 

special education. 

Workshop Objectives:  

� Promote the concept that students with disabilities can reach standards. 

� Discuss embedded literacy practice, planning, and accommodations for 

students with disabilities in general education classrooms.  

� Discuss implemented strategies that have resulted in increased outcomes for 

students with disabilities. 

Topical outline: 

1. Legislation: 

• IDEA 

• NCLB 

• Aligning Standards in the IEP 
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2. Supports for accessing the curriculum: 

• Infrastructure 

• Teaching and learning 

3. Differentiating instruction 

4. What does access mean? 

Content of Session: 

The presenters of this workshop explained the No Child Left Behind Act (NCLB). 

This legislation identifies the educational system’s responsibility to ensure that teachers 

use a variety of teaching styles and methods so that every child has an equal learning 

opportunity. The NCLB prompted reexamination of educational practices. The basis of 

this policy suggests that teachers have to take the initiative to identify their students’ 

learning styles, which in turn will help them achieve their optimal potential in school. 

Based on legislative mandates, every child has equal rights to direct access to 

highly qualified teachers, accessible texts and/or materials, and reasonable 

accommodations within the school setting. It is the teachers’ responsibility to consider 

the means by which they could accommodate their students’ needs. For example, they 

could allow the students to choose the book, which they have to complete a report on and 

also provide several ways to format the assignment (i.e. essay, presentation). The 

presenters stated that children only improve their reading skills by reading at their 

individual reading level. Furthermore, improving literacy should be on every teacher’s 

agenda. That is, all teachers, regardless of subject, should be reinforcing reading.  

Mr. Epstein and Ms. Goldstein explained the need for assessment tools. Although 

grades indicate the extent to which the student understands the information, they do not 
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identify exactly what information was learned and what is still unclear. Therefore, 

teachers should perform a formative assessment each day. This assessment will help 

identify what the students have learned and what information needs to be taught again for 

a better understanding. The assessment can be completed by simply having the students 

write down one thing they learned and one thing they did not understand at the end of 

each day.  

 The last topic of discussion was the Regent’s exams. These exams are designed in 

such a way that an understanding of a few basic areas, the “content areas”, will ensure a 

grade of 50 to 55. The issue raised was that students with disabilities frequently fail the 

Regent’s exams, receive failing grades in classes and in turn, are neither eligible for a 

Regent’s diploma nor able to graduate high school. As a result, these students retake 

courses, which could essentially result in several extra years in high school. Therefore, 

the question of concern was, what can the school systems do to help these students 

graduate?  

 In an attempt to resolve the issue, the testing board changed the passing grade on 

the RCT exam for students with an IEP from a 65 to a 55, to increase the chances of 

passing. As previously mentioned, if the student knows the basic content area then he or 

she will be able to pass the RCT with this new law in effect. Therefore, those students 

receiving services through an IEP have an increased opportunity to graduate high school 

with an IEP diploma. Additionally, it is the teacher’s responsibility to change the 

students’ past failing grades to a grade of “P” for passing so that the students gain the 

credits they need to be eligible for their IEP diploma. Implementation of these changes 

extends the access to programs such as VESID and college level education for students 
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with disabilities by allowing them to graduate out of high school and making them 

eligible to transition into these programs.  

Relevance to Inclusion: 

 Educational legislation applies to any student receiving education. In this 

workshop, the presenters discussed educational legislation as it pertains to students with 

disabilities in the educational arena. A primary focus was the methods by which students 

with disabilities could succeed in the regular classroom. The presenters explained the 

significant role of the teacher in the student’s ability to succeed. It should be on every 

teacher’s agenda to take some time to identify his or her students’ individual strengths 

and weaknesses. The teachers can then provide differentiated instruction to accommodate 

the needs of their students with disabilities. Additionally, the presenters addressed the 

matter of how teachers can assist their students with disabilities in the attainment of their 

IEP diploma.  

Goals, concerns and issues for future work 

The presenters of this workshop want to make teachers more cognizant of the 

ways in which they could assist their students in succeeding in the educational arena. 

Their goal was to inform teachers about the regulations within the educational legislation 

so that the students are not prevented from receiving their IEP diplomas. The presenters 

emphasized the importance of addressing the specific needs of students with disabilities 

in high school to help create future opportunities. The presenters intend to continue their 

work with schools on leadership challenges related to inclusion.  


